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Talk outline 

• ‘the language gap’  
• access to high quality immersion programs 

that promote bilingualism 
• attention to bilingual development among 

long-term English language learners (LTELs) 
 



Achievement in MN 

• High scores 
– ACT 

• Highest scores in nation overall and by sub-group (except 
Asian) 

• Some progress, but large achievement gaps remain 
– NAEP 

• 4th graders: highest math scores in nation 
• Black 4th graders: 4th in nation (compared with 24th in 2011) 

– graduation rates 
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How to explain this (lack of) 
change? 

DOE claims: 
– ESEA Flexibility Waiver  
– Race to the Top-Early Learning Challenge Grant  
– Read Well by Third Grade and Literacy Incentive Aid  
– More rigorous reading and math standards  
– Investing an additional $234 million in school funding formula  
– Reforming the special education formula to invest $40 million  
– Achievement and Integration Aid  
– World’s Best Workforce Act 
– All day Kindergarten for every child  
– Early learning scholarships for 8,000 kids  
– Minnesota Reading Corps  
– WIDA standards for English learners  
– Testing reform to implement college and career readiness exams  
– High-quality charter replication and expansion grants  
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• Importance of language-rich environment (e.g., Hart 
& Risley; Rich, 2014) 

• Need for greater focus on ‘academic language’ (e.g., 
Susan Ranney, WIDA) 

• Lack of valid tests (Abedi) 
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bi/multilingualism 

 
 

 



Why is multilingual language 
development important? 

• Cognitive benefits to individual 
 



 Improved Cognition 

 
• executive control and working memory (Bialystok 

2001) 
“If you have two languages and you use them regularly, … every time you 
speak, both languages pop up and the [brain’s] executive control system 
has to sort through everything and attend to what’s relevant in the 
moment. … bilinguals use that system more, and … regular use … makes 
that system more efficient.” (Bialystok, 2013)  

             (Tarone, 2013) 

 
 

                               Center for Advanced Research on Language Acquisition, U of Minnesota 



Improved Cognition 
 
 
 
 
• clarity of thinking in decision-making (less bias)  

(Keysar et al, 2011) 
 

• (for older learners) delay of onset of dementia and 
Alzheimer’s     (Bialystok et al, 2004, 2007) 

  
              (Tarone, 2013) 

 

 

                           Center for Advanced Research on Language Acquisition, U of Minnesota 



 Creativity 
 
Research also finds that multilinguals have 
higher levels of creativity            (Kharkhurin 2012) 

 

                           Center for Advanced Research on Language Acquisition, U of Minnesota 

 (Tarone, 2013) 
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Why is multilingual language 
development important? 

• Cognitive, individual benefits 
• Economic competitiveness 
• Facilitates acquisition of literacy 
• Facilitates learning of content 
• Benefits academic achievement in English 
YET: 
• Limited immersion options in state 
• Subtractive English only schooling for English learners 
  



Benefits of bilingualism: 
 Immersion in Minnesota 



One-way and Two-way Immersion 

Lindholm-Leary (2008)  



Popularity of Programs in Minnesota 

ONE-WAY IMMERSION INDIGENOUS REVITALIZATION TWO-WAY IMMERSION 



Minnetonka: 
 “Minnetonka School District is among the highest performing school districts in 

Minnesota and in the nation.” 



National Study of Programs for 
English Learners 

Collier and Thomas (1998, 2012) 

• In a national study  
– conducted in five school districts throughout the 

United States 
– including over 210,000 student records 
– reviewing different program types for language 

majority and language minority students 



What does research tell us nationally? 

• English learners in dual language  
– score significantly higher than in ESL-only 

programs. 
– experience full gap closure rather than partial gap 

closure. 
– master English better than English learners in ESL-

only programs. 

 



English Learners Long Term K-12 Achievement on 
Standardized Tests in English Reading Compared Across 

Seven Program Models (Thomas & Collier, 1997) 



What does research tell us nationally? 

• African American native English speakers in 
dual language programs score very 
significantly higher on state tests than African 
American students in the English mainstream 
classroom (Thomas & Collier, 1997, 2012) 



What do we see locally with immersion? 



Robbinsdale Spanish 
Immersion/Lakeview Elementary (under 

20% FRPL) 



Robbinsdale/Lakeview Example 
Achievement (Reading)* 
 

Achievement (Math)* 

Enrollment*:  

*Data retrieved from MDE 2013 MCA results: 
MDE (Minnesota Department of Education). (2013). Data for parents and educators.  Retrieved from 
http://w20.education.state.mn.us/MDEAnalytics/Reports.jsp 

http://w20.education.state.mn.us/MDEAnalytics/Reports.jsp
http://w20.education.state.mn.us/MDEAnalytics/Reports.jsp


Emerson Spanish Immersion/  
Lyndale Elementary (over 75% FRPL) 



Emerson/Lyndale Example 
Achievement (Reading)* 
 

Achievement (Math)* 

Enrollment*: 

*Data retrieved from MDE 2013 MCA results: 
MDE (Minnesota Department of Education). (2013). Data for parents and educators.  Retrieved from 
http://w20.education.state.mn.us/MDEAnalytics/Reports.jsp 
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Adams Spanish Immersion/ 
Linwood Elementary (55-65% FRPL) 



Adams/Linwood Example 
• Achievement (Reading)* Achievement (Math)* 

Enrollment*
: 

*Data retrieved from MDE 2013 MCA results: 
MDE (Minnesota Department of Education). (2013). Data for parents and educators.  Retrieved from 
http://w20.education.state.mn.us/MDEAnalytics/Reports.jsp 

http://w20.education.state.mn.us/MDEAnalytics/Reports.jsp


What do we see locally with 
immersion? 

 
–  AA do academically well in these programs but 

are underenrolled; 
– Hispanic students do well in these programs, 

but are also underenrolled 
• One-way 
• Two-way 

 
 
 

 
 



‘Long-term 
English 
Language 
Learners’ 

 

 
 
 



Characteristics 

Inconsistent 
U.S. schooling 

Programming 
differences 

from school to 
school 

Inconsistent 
school-based 

language 
policies 

Absence of 
language 
support 

programming 

Attending 
multiple 
schools 

Transnational 
students 

Gaps in 
schooling 

Language usage 
and school 

performance 



English Learners Long Term K-12 
Achievement on Standardized Tests in 

English Reading Compared Across Seven 
Program Models 



Reversing the LTEL track 
• LTELs are made  

– Inconsistent programming 
– Limited access to balanced language and literacy 

development 
 

• Policy issues 
– State-level 
– School-level 
– Community service-level 

 
• Opportunities 

– Case study of a school 



Around the country 

California                  New York 
• Focus on literacy 

development 
• Focus on high oral 

engagement and problem-
solving in discipline-specific 
classes 

• Focus on developing 
discipline-specific language 

 



A potential model: New York 

• Multiple language use vs. English-Only 
• School / Family / Community partnerships 
• More teacher autonomy 



Opportunities for the future of 
Minnesota 

Individual 
entrepreneurship 

Community-
based 
development 

Statewide 
economic 
growth 

• Benefits of bilingualism 
• Language = commodity 



In Minnesota 

Minneapolis High School Example: Spanish 
Language Development Track 

– “Turn-around” program: increased enrollment, 
increased graduation, increased test scores 

– Dual immersion opportunity, focus on home 
language Spanish students and LTELs 

– IB diploma track option  
– Seal of bilingualism/biliteracy upon completion 



Conclusion 

AG can be addressed through greater attention 
to ‘the language gap’  

– access to high quality immersion programs that 
promote bilingualism 

– attention to bilingual development among long-
term English language learners (LTELs) 

 



Thank you! 
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